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SZIA MISSION STATEMENT     

The mission of Sheikh Zayed International Academy-Islamabad is to help our 
students to become positive-thinking citizens who use knowledge and 

experience to develop their countries and to be active citizens in making a 
better future world. To this end, our main aim is to help our students grow 
as responsible, knowledgeable, thinking adults who retain their culture and 

traditions and, at the same time, respect all other nations, races and 
religions.”





IB PRIMARY YEARS PROGRAMME

The IB Primary Years Programme (PYP) 
for children aged 3 - 12 nurtures and 
develops young students as caring, active 
participants in a lifelong journey of 
learning.
Through its inquiry led, transdisciplinary 
framework, the PYP challenges students 
to think for themselves and take 
responsibility for their learning as they 
explore local and global issues and 
opportunities in real-life contexts.



The PYP Curriculum: 
Taught in over 109 countries around the world, the PYP curriculum framework is uniquely 
adaptable to state and national standards. Guided by six transdisciplinary themes of global 
significance, students deepen their learning by developing their conceptual understandings; 
strengthening their knowledge and skills across and beyond subject areas.
The International Baccalaureate® (IB) Primary Years Programme (PYP) aims to help students 
develop the skills, knowledge and dispositions they need to excel not only in their studies, 
but also in their personal growth.

Who is the PYP for?
PYP is open to any student aged 3-12

What are the benefits of the PYP?
The PYP is a transformative experience for students, teachers and whole school communities. 
PYP students learn how to take control of their learning, teachers collaborate to deepen 
student- learning and increase their confidence and self-motivation. The whole school 
community, including parents, are viewed as partners in learning, and actively contribute to a 
holistic educational experience



IB PYP is changing!
(For the better)





Revised PYP Model





Presenting Enhanced PYP!



What is the enhanced PYP?

A commitment to agency in the enhanced PYP will create a culture within the 
learning community where students co-construct and self-adjust their learning 
experiences, building self-efficacy, a greater sense of learning ownership and 

contributing to their social, emotional and cognitive growth. The three 
components of IB PYP written, taught and assessed curriculum are replaced by 

human elements. Enhanced PYP, now, comprises of the learner, learning and 
teaching and the learning community. The written , taught and assessed 

curriculum is now subsumed within the three human elements. 





The Three Pillars of Enhanced PYP 



1. The Learner

The  learner is the foundation of our approach to 

learning and teaching. Children inquire, question, 

wonder and theorize about themselves, others and 

the world around them. They are keen observers 

and explorers. Through their experiences and 

interactions, they naturally develop intricate, multi-

layered perceptions and understandings. Throughout 

the PYP, a student is an agent for their own and 

others’ learning through the concept of learner 

agency. Learner agency is connected to a student’s 

belief in their ability to succeed (self-efficacy).



1a. Agency

• PYP students with agency use their own initiative and will, and take responsibility and ownership 
of their learning. They direct their learning with a strong sense of identity and self-belief, and in 
conjunction with others, thereby building a sense of community and awareness of the opinions, 
values and needs of others.

• Students demonstrate agency when they:

• Influence and direct their own learning

• Make choices 

• Voice opinions

• Ask questions and express wonderings

• Communicate understandings

• Construct new meanings

• Participate in and contribute to the learning community 
• communicate understandings





1b. Early Learner 
Children are natural inquirers from birth; they have the capacity to learn about,interact 
with and interpret the world around them. From birth, children possess all kinds of 
mental abilities uniquely suited to these early phases of learning and development. They 
are curious and capable learners with a sense of agency, rich in potential, bringing valid 
skills, preferences and understandings to the educational process.

Teachers support learner in buy:

* Planning uninterrupted time for play

* Building strong relationships with students and their families

* Creating and maintaining responsive spaces for play

* Offering many opportunities for symbolic exploration and expression



Early learner - Play
Young students’ development is supported when hands-on 
learning is combined with students-initiated play.
Teachers in the PYP early years support play through:
* Creating and main ting engaging learning spaces

* Scheduling uninterrupted time for play in both indoor and 
outdoor spaces

* Noticing students’ emerging thinking processes, interested and 
theories, and responding in ways that extend learning

* Monitoring and documenting students’ learning and 
development during play, and offering appropriatescaffolded 
learning experiences for individual students and small groups.



1c. Learner Profile 

The IB Learner profile represents a broad 
range of human capacities and responsibilities 
that encompass intellectual, personal, 
emotional and social growth.
* Developing and demonstrating the attributes 
of the learner profile provides an important 
foundation for international-mindedness.
* The learner profile supports students in 
taking action for positive change.



 PYP learners strive to be:
Inquirers

We nurture our curiosity, developing skills for inquiry and research. We know how to learn 
independently and with others. We learn with enthusiasm and sustain our love of learning 

throughout life. 

Knowledgeable
We develop and use conceptual understanding, exploring knowledge across a range of disciplines.

We engage with issues and ideas that have local and global significance.

Thinkers
We use critical and creative thinking skills to analyse and take responsible action on complex 

prob- lems. We exercise initiative in making reasoned, ethical decisions.

Communicators
We express ourselves confidently and creatively in more than one language and in many ways. We 

collaborate effectively, listening carefully to the perspectives of other individuals and groups

Principled
We act with integrity and honesty, with a strong sense of fairness and justice, and with respect 
for the dignity and rights of people everywhere. We take responsibility for our actions and their 

consequences.



Open-minded
We critically appreciate our own cultures and personal histories, as well as the values and 

traditions of others. We seek and evaluate a range of points of view, and we are willing to grow 
from the experience.

Caring
We show empathy, compassion and respect. We have a commitment to service, and we act to 

make a positive difference in the lives of others and in the world around us.

Risk-takers
We approach uncertainty with forethought and determination; we work independently and 

coopera- tively to explore new ideas and innovative strategies. We are resourceful and resilient 
in the face of challenges and change.

Balanced
We understand the importance of balancing different aspects of our lives — intellectual, 
physical, (spiritual) and emotional — to achieve well-being for ourselves and others. We 
recognize our interdependence with other people and with the world in which we live.

Reflective
We thoughtfully consider the world and our own ideas and experience. We work to understand 

our strengths and weaknesses in order to support our learning and personal development.





PYP Attitudes are going 
away!!

Enhanced PYP subsumed the 
“Attitudes”within the descriptors of 
the Learner profile. 

Attitudes do not stand as a separate 
“Essential Element” now!



1d. Action 
• Action, the core of student 

agency, is integral to the PYP 
learning process and to the 
programme’s overarching outcome 
of international-mindedness. 
Through taking individuals and 
collective action, students some to 
understand the responsibilities 
associated with being 
internationally minded and to 
appreciate the benefits of 
working with others for a shared 
purpose.



Action Is:
• Doing:  What have you done differently?  How have your given to or helped 

others?
• Thinking: How have you thought differently?  Have you changed your mind?
• Feeling:  Have your feelings changed? Have you empathized or admired?
• Having: Do you have more knowledge, perspective, or respect?
• Saying: Have you said something by explaining, discussing, or debating?
• Being: How has your personality, perspective, or behavior been different?





At SZIA, we make 
meaningful connections 
between the Sustainable 
Development Global 
Goals and IB Learner 
profile, to take 
significant action





1e. Exhibition 

• Learning in the PYP provides many formal and informal 
opportunities for students to demonstrate how they 
have developed and applies their knowledge, conceptual 
understanding, skills and learner profile attributes 
through the inquiries they undertake. The PYP 
Exhibition is a notable example of these opportunities.

• In the PYP Exhibition, students demonstrate their 
understanding of an issue or opportunity they have 
chosen to explore. They undertake their investigation 
both individually and with their peers, together with 
the guidance of a mentor. Through the exhibition, 
students demonstrate their ability to take responsibility 
for their learning and their capacity to take action, as 
they are actively engaged in planning, presenting and 
assessing learning.



Key components of Exhibition

* For students to engage in in-depth, collaborative inquiry

* To provide students with an opportunity to demonstrate agency and responsibility for the learning

* To provide students with an opportunity to demonstrate the attributes of the learner profile in 
authentic contexts

* To provide students with an opportunity to explore multiple perspectives

* To provide an authentic process for students to monitor, document an present their learning

* To provide students with a opportunity to synthesise and apply their understanding

* For students to take action as a result of their learning

* To unite the students, teachers and other members of the learning community in a collaborative 
experience

* To provide an authentic context for students to reflect on their PYP education

* To support the well-being of students by celebrating their transition to the nest strangers of their 
education

* To provide an authentic task for the community to evaluate its implementation of the PYP

* To provide students with an opportunity to engage with the broader learning community and 
celebrate their achievements.



2. Learning and Teaching 

• Through acknowledging and aiming to 
foster the diverse capacities—physical, 
social, intellectual, aesthetic, cultural—of 
students, IB World Schools implementing 
the Primary Years Programme (PYP) 
ensure that learning and teaching is 
engaging, relevant, challenging and 
significant.



2a. Transdisciplinary Learning

Transdisciplinarity is distinct from multidisciplinarity and interdisciplinarity 
because of its goal, the understanding of the present world, which cannot 
be accomplished in the framework of discipline research”.
Transdisciplinarity transcends subjects. It begins and ends with a problem, 
an issue or a theme. Students’ interests and questions form the heart of 
transdisciplinary learning. It is a curriculum organizing approach where 
human commonalities rise to the top without regard for subject 
boundaries. Subjects become an instrument/tool/resource to explore a 
theme, problem or concept in depth. The result is a different or new 
organizing framework.



Key Elements of PYP

• Knowledge
• Conceptual understandings
• Skills
• Dispositions
• Action.



* Learning through transdisciplinary themes

* Transcending knowledge through a programme of 
inquiry
* Integrating subjects in the curriculum
* Crossing boundaries with concepts
* Developing the skills and dispositions of a 
transdisciplinary learner
* Constructing shared understanding through language
*Bridging differences through on going collaboration
* Transcending learning through student action
*Celebrating and demonstrating transdisciplinary 
learning through the exhibition

At SZIA, we explore the Transdisciplinary PYP Elements by:



The Disciplines
The PYP curriculum model is comprised of six academic areas 
surrounded by the learner profile, key concepts, transdisciplinary 
themes, approaches to learning and teaching, exhibition and action. 
 Together, these elements build an internationally-minded curriculum. 
Emphasis is intentionally placed on constructivism, concept-based and 
inquiry learning that are integrated throughout the teaching model.
The six disciplines are:
1. Language: English, Urdu, Arabic, Chinese 
2. Mathematics
3. Social Studies
4. Science
5. Personal, Social, Physical Education
6. Visual Arts and Music



Language strands:

1- Oral 
communication: 
listening and speaking
2- Written 
communication: 
reading and writing
3- Visual 
communication: 
viewing and 
presenting

Math strands:

1-Data Handling
2-Measurement
3-Shape & Space
4-Pattern & 
Function
5-Number

Science strands:

1- Living things,
2- Earth and 
space
3- Materials and 
matter
4- Forces and 
energy



Social studies strands:

1- Human systems 
and economic 
activities
2- Social organization 
and culture
3- Continuity and 
change over time
4- Human and natural 
environments
5- Resources and the 
environment

PSPE strands:

1-Identity
2-Active learning
3-Interactions

Arts strands:

1-Responding
2-Creating



Transdisciplinary Themes 
• These themes are worth exploring regardless 

of where PYP students are in the world and 
with which ethnic or cultural group they 
identify. Framing the programme of inquiry, 
these globally and socially driven themes 
provide a starting point from which students 
can examine issues and opportunities as they 
are being experienced in the real world. 
Taken together, these themes provide 
students with authentic learning experiences 
that are not confined to the boundaries of 
traditional subjects because real-world 
problems have no boundaries.











2b. Approaches to Learning 
Approaches to learning (ATL) are an integral part of an IB 
education and complement the learner profile, knowledge, 
conceptual understanding and inquiry. Formerly known as 
“transdisciplinary skills” in the Primary Years Programme 
(PYP), these skills will now be referred to as “approaches 
to learning”.
These skills are grounded in the belief that learning how 
to learn is fundamental to a student’s education. Five 
categories of interrelated skills aim to support students of 
all ages to become self-regulated learners who know how 
to ask good questions, set effective goals and pursue their 
aspirations with the determination to achieve them. These 
skills also help to support students’ sense of agency, 
encouraging them to see their learning as an active and 
dynamic process (IBO 2017).



Approaches to Learning 
Approaches to learning (ATL) are grounded in the belief that 
learning how to learn is fundamental to a student’s education.

• Five categories of interrelated skills and associated sub-
skills support students of all ages to become self-regulated 
learners.

• Through a variety of strategies, teachers collaboratively 
plan for implicit and explicit opportunities to develop ATL 
both inside and outside the programme of inquiry.

• By combining ATL and the attributes of the learner profile, 
PYP students become self-regulated learners. Self-
regulated learners are agents of their own learning. They 
know how to:

• Set learning goals

• Ask open-ended questions

• Generate motivation and perseverance

• Try out different learning processes

• Self assess as they can

• Adjust their learning processes where necessary



Formerly known by the International Baccalaureate Organisation as the 
Transdisciplinary Skills, these are, a set of skills that we use when we are 
involved in learning. They come grouped into five sets: Thinking, Social, 
Self Management, Research and Communication. They naturally have 
growth mindset occurring within them, since they cover many different 
behaviours, self control as well as thinking and communication strategies. 





The IB approaches to teaching skills are...
1. based on inquiry
2. focused on conceptual understanding
3. developed in local and global contexts
4. focused on effective teamwork and collaboration
5. differentiated to meet the needs of all learners
6. informed by formative and summative assessment.



2c. Inquiry
Inquiry, as the leading pedagogical approach of the Primary Years 
Programme (PYP) recognizes students as being actively involved in their 
own learning and as taking responsibility for that learning. PYP learning 
is approached with a spirit of inquiry. Drawing from the transdisciplinary 
themes and students’ interests, inquiry is an authentic way for students 
to relate to, explore and understand the world around them.
As part of the learner profile, students are supported in becoming 
“inquirers”. Inquiry nurtures curiosity and promotes enthusiasm for life-
long learning. Effective inquiry encourages students to think, challenge 
and extend their ideas; it prompts students to reflect and take action. 
Through the inquiry process, students develop and demonstrate/practice 
the approaches to learning and attributes of the learner profile.



Inquiry
Inquiry is purposeful and authentic. It 
incorporates problem solving and 
supports students in achieving personal 
and shared goals. Inquiry extends 
students’ learning when the exploration 
of initial curiosity generates new 
questions and wonderings. By situating 
inquiry in meaningful contexts, 
connections are made between 
personal experiences to local and 
global opportunities and challenges.



Inquiry
Through the inquiry process, students move from current understandings to new 
and deeper understandings. This process involves:
• exploring, wondering and questioning
• experimenting and playing with possibilities
• making connections between previous learning and current learning
 • making predictions and acting purposefully to see what happens
• collecting data and reporting findings
• clarifying existing ideas and reappraising perceptions of events
• applying concepts to deepen conceptual understandings
• researching and seeking information
• establishing and testing theories
• solving problems in a variety of ways
• taking and defending a position.





2d. Concepts 
A concept is a “big idea”—a principle or notion 
that is enduring and is not constrained by a 
particular origin, subject matter or place in time 
(Erickson 2008). Concepts represent ideas that 
are broad, abstract, timeless and universal. 
Concepts add depth and rigour in student thinking 
to the traditional “two- dimensional” curriculum 
consisting of facts and skills. Concepts place no 
limits on breadth of knowledge or on depth of 
understanding, and therefore are accessible to 
every student.



Concepts 
Concepts help to:
• explore the essence of a subject
• add coherence to the curriculum
• deepen disciplinary understanding
• build the capacity to engage with complex ideas
• build understandings across, between and beyond subjects
• integrate and transfer learning to new contexts.
Concepts are powerful, broad and abstract organizing ideas that may 
be transdisciplinary or subject-based. They represent the vehicle for 
students’ inquiry into the opportunities and challenges of local and 
global significance. Concepts are concise; they are usually represented 
by one or two words.





2e. Transdisciplinary Program of Inquiry
Transdisciplinarity is a curriculum-organizing principle to offer students a broad, balanced, 
conceptual and connected learning experience. In order to engage students in 
transdisciplinary learning, schools create a programme of inquiry that maps the 
transdisciplinary themes students explore each year and throughout their time in the 
school. The programme consists of units of inquiry that span across, between and beyond 
subjects at each year level.
A well-designed programme of inquiry ensures students experience a balance of subject-
specific knowledge, conceptual understandings and skills, alongside opportunities to 
develop the attributes of the IB learner profile and to take action.
The programme of inquiry is a long-term plan that provides students the opportunities to 
evolve their theories, address misconceptions and deepen understandings. Through the 
programme of inquiry, they build upon what they have learned in previous years, extending 
their understanding of the transdisciplinary themes as they revisit them throughout the 
early and primary years of education.



SZIA’s custom designed 
Programme of Inquiry





















2f. Assessments

Assessment is integral to all teaching and learning. It is central to 
the International Baccalaureate Primary Years Programme’s goal of 
thoughtfully and effectively guiding students through the five 
essential elements of learning: the understanding of concepts, the 
acquisition of knowledge, the mastering of skills, the development of 
attitudes, and the decision to take responsible action.



ASSESSMENT STAGES

1. Assessing – How we discover what the students know and have learned.

2. Recording – How we choose to collect and analyze data.

3. Reporting – How we choose to communicate information



1. ASSESSING: 

1. ASSESSING:How we discover what the students know and have learned.
WHAT DO WE ASSESS?
* Essential elements
* Learners profile

HOW DO WE ASSESS?
* Pre-assessment: Helps check student’s prior knowledge and conceptual understanding.
* Formative Assessment: It provides information that is used in order to plan the next stage in learning. It is 
interwoven with learning, and helps teachers and students to find out what the students already know and can do.
* Summative Assessment: It aims to give teachers and students a clear insight into students’ understanding. 
Summative assessment is the culmination of the teaching and learning process, and gives the students opportunities 
to demonstrate what has been learned.

THE ASSESSMENT INCLUDES:
 *using representative examples of students’ work or performance to provide information about   student learning.
 *collecting evidence of students’ understanding and thinking.
 *documenting learning processes of groups and individuals.
 *engaging students in reflecting on their learning.
 *students assessing work produced by themselves and by others.
 *developing clear rubrics.
 *identifying exemplar student work.
 *keeping records of task results.







2. RECORDING: HOW DO WE COLLECT AND ORGANIZE THE DATA?

ASSESSMENT STRATEGIES:

* Observations

* Performance tasks
* Process focussed assessments

* Selected response assessments 
(Tests/quizzes)

* Open ended assessments

ASSESSMENT TOOLS

* Rubrics
* Exemplars
* Checklists
* Anecdotal records
* Continuums









Documentation:
The documentation of student learning is an assessment strategy that is relevant for 
students of all ages at SZIA. Teachers use a range of methods to document student 
learning as a means of assessing student understanding. This may Include, but is not 
limited to, videos, audio, photographs and graphic representations. Teachers also use 
written records of student conversations, comments, explanations and hypotheses as 
well as annotated pieces of student work that may form part of a student’s portfolio.

Portfolio:
Portfolio is a record of students’ involvement in learning, which is designed to 
demonstrate success, growth, higher-order thinking, creativity, assessment strategies 
and reflection.
is a celebration of an active mind at work and provides a picture of each student’s 
progress and development over a period of time, both as individual and group 
learners. It enables students to reflect with teachers, parents and peers, in order to 
identify their strengths and growth as well as areas for improvement, to set 
individual goals and to establish teaching and learning plans.



3. Reporting: How we choose to communicate information

Conferences:
* Teacher-Student
* Teacher-Parent
* Student led
* Three way 

SZIA Reporting Schedule:
* Growth reports: After every two themes.
* Final consolidated report: At the end of the 
Academic session.



2g. Language 
A culture of language learning is foundational to a PYP learning community. Language 
has the power to bring the learning community closer together and overcome 
boundaries. It excites and invites communication in many ways, supporting and 
strengthening relationships and the building of international-mindedness. Language 
learning is located in both local and global communities. Students are able to flourish 
in an interconnected, mobile global community using technologies to communicate and 
sustain relationships. At the same time, they are rooted in local communities through 
cultural and linguistic knowledge and skills.
IB schools are committed to multilingualism as a means of affirming cultural identity 
and developing international-mindedness. The term “multilingualism” in the PYP refers 
to linguistic ability in more than one language, and recognises that of a student’s 
languages may be developed to different levels, and within different contexts, 
depending on their social and academic experiences.



Language 

Multilingualism is the interplay among 
languages within a person, with their 
interactions with others and also with the 
learning community’s attitudes towards 
languages. Becoming multilingual is a 
means through which we deepen our 
understandings of alternative perspectives 
and reach out to others. It takes into 
account the complex reality of our world’s 
diverse sociocultural contexts.











3. Learning Community

To foster international-mindedness, the learning community extends to the 
whole IB community and views the world as the broadest context for learning. 
It is inclusive of everyone involved in the life of the school: students and their 
families, all school staff members and other important adults in the students’ 
lives. By situating learning within local and global communities, outcomes are 
considered from individual and collective perspectives, highlighting the 
interdependence of everyone and everything.



3a. Community of Learners
The IB connects a worldwide community of learners who 
celebrate a common humanity and share a belief that 
education can help to build a better and more peaceful 
world. Schools offering the Primary Years Programme 
(PYP) bring a shared commitment to the IB’s mission 
through the learning community.
Together the learning community:
• lives peacefully together
• prioritises people and their relationships
• assumes shared responsibility for learning, health and 
well-being.
The learner profile provides many opportunities to explore 
attributes that underpin these outcomes, supporting 
everyone to be principled, caring and reflective community 
members.



Community of Learners 

SZIA create opportunities for the following relationships to flourish.
• Students and teachers
• Students and peers
• Teachers and colleagues
• School, parents and legal guardians



3b. International mindedness 

International-mindedness is central to the IB mission and 
is a foundational principle to its educational philosophy; it 
is at the heart of the continuum of international 
education.
International-mindedness is a view of the world in which 
people see themselves connected to the global community 
and assume a sense of responsibility towards its members. 
It is an awareness of the interrelatedness of all nations 
and peoples, and is a recognition of the complexity of 
these. Internationally minded people appreciate and value 
the diversity of peoples, cultures and societies in the 
world. They make efforts to learn more about others and 
to develop empathy and solidarity towards them to 
achieve mutual understanding and respect.



International mindedness 

An internationally minded learner:
• is a competent communicator
• is open-minded and knowledgeable
• is a caring and principled thinker
• uses his or her curiosity and research skills to inquire about the 
world
• thinks and reflects critically about opportunities and challenges
• takes action for positive changes (for example, to promote 
intercultural understanding, foster caring relationships, to care for self 
and others)
• takes risks to further self-development and understanding of others



3c. Leadership
Leaders lead by working with others to create a shared sense of purpose and direction rather than imposing goals on the learning community.

• Leaders view their role as consisting of multiple responsibilities that 
may be shared by various members of the learning community.
• Leaders work through and with others by establishing the culture 
and conditions that enable members of the learning community to 
work towards international-mindedness and the indicators of 
excellence as described in the IB standards and practices.

Formal and informal leaders exist in PYP schools. Both types of 
leaders are necessary for the ongoing development and 
implementation of the PYP framework. Leadership capacity within the 
learning community sustains the IB programmes.



Leadership 
Formal leadership: The pedagogical leadership team
The pedagogical leadership team includes members such as the PYP coordinator, the principal/head of 
school/director, head of section.

Informal leadership
Teacher leaders initiate and promote practices for continuous school improvement in their classrooms and in 
their collaborative planning teams. They model agency, self-efficacy, sense of self-worth and the ability to 
influence. They inquire into their practice, seeking answers through professional development and reading, and 
action research.

Ensuring student voice: Student leadership
To develop student agency, all members of the community believe in and commit to students' capacity to 
lead. 
If leadership activities include influencing and inspiring others, taking the initiative, offering support/service, 
holding others to account, modelling learning behaviour and valuing/encouraging helpful behaviour, then it is 
reasonable to expect that all members of an educational community, including students, make a contribution.



Leadership

Leaders in PYP schools:
• share the purpose of the IB’s mission
• successfully integrate the IB philosophy 
with the school’s unique context
• develop a learning environment sustained 
by effective structures, organizational 
practice and resources
• foster a dynamic school culture centred 
on an inclusive learning community
• positively affect local and global contexts
• create student learning experiences of 
the highest quality possible.



3d. Collaboration 
The PYP is committed to transdisciplinary learning as an organizing 
principle of the curriculum. It has relevance across the subjects and 
transcends the confines of the subjects to connect to the real 
world.
Transdisciplinary learning cannot happen without collaboration across 
disciplines.
Collaboration is intentional and continual. It supports the learning 
community in understanding how the expertise and perspectives of 
individuals contributes to the fusion of knowledge and new 
discoveries.
Through sustained collaboration, members of the learning community 
develop:
• openness towards other perspectives
• engagement with ideas different to one’s own
• respect for the contribution of other subjects to the inquiry
• appreciation for rigour in debate and discussion
• appreciation for collective interpretation and reinterpretation of 
knowledge.



3e. Learning Environment 
Safe and inclusive learning environments 
recognise and reflect diverse ways of 
knowing, being and thinking. Primary 
Years Programme (PYP) schools take a 
broad view of learning; the curriculum is 
the entire learning experience that the 
school offers. Learning may occur 
anywhere and anytime, in real and in 
virtual spaces, both inside and outside the 
programme of inquiry.



Learning environment 
Engaging learning environments inspire the imagination and 
creativity of learners, and encourage the process of 
inquiry, action and reflection. These environments provide 
opportunities for emerging inquiries; students may take 
their learning in new and unexpected directions, 
developing and demonstrating the attributes of the IB 
learner profile.
Learning environments include multiple learning spaces. 
They can be built and natural; physical and virtual; indoors 
and outdoors; and formal and informal. Beyond spaces, 
environments also include the relationships among and 
between the people, the materials, the agreements and 
the schedule. Students learn through formal and informal 
experiences, through involvement in everyday learning and 
school events.



3f. Technology in the PYP
Technology brings change to our world and our 
schools, and evolves our ways of thinking and doing. 
Technological change brings new environments to 
navigate, new skill sets to learn, new tools to 
innovate, and new opportunities to connect learning 
communities worldwide.
Similar to language, technology has the power to 
bring the learning community closer together and 
overcome boundaries. It is a means to investigate 
ideas, communicate findings, connect people and 
innovate solutions. Purposeful technology integration 
and implementation in authentic contexts can excite, 
invite, support and extend learning in multiple ways.



Technology in the PYP
The Primary Years Programme (PYP) focus of technology aims to support students 
in developing:
• literacy
• competency
• confidence

PYP technology learning and teaching immerses students in the interplay between 
learning technology, learning about technology and learning through technology.
Viewed broadly, as a tool or resource, technology facilitates and expands learning 
possibilities. It refers to devices such as a pencil, a laptop, an iPad, a camera, as 
well as resources such as a book, a website, a game, an interactive story. As a 
concept, it incorporates coding, communication, information, design and innovation. 
As a learning extension, it supports the development of critical, creative and 
transfer thinking, in addition to systems and computational thinking.





• Citations:


• http://www.ibo.org/


• Google images



How can I learn more about the IB and PYP?
• Visit the IB website at www.ibo.org
• Attend school meetings and events
• Speak with the Principal of SZIA, Mrs Wafaa Abdul Ghaffar
• Speak with SZIA’s PYP coordinator, Mrs Nadeyah Adnan
• Speak with your child’s PYP classroom teacher.

Sheikh Zayed International Academy - Islamabad 

An IB World School


Mob: + 92 313 5006111 

Tel: + 92 51 4939298 

Email: info@szia.ae 

Sheikh Zayed Int Academy, Street no 8, 

H-8/4 Islamabad, Pakistan 

    


